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ABSTRACT 
American institutions of higher education have 
experienced a surge in foreign student enrollment in recent 
years. Responses to the 1987/88 census of foreign students 
in the United states conducted by the Institute of 
International Education indicated that the number of 
foreign students studying in the United States is again on 
the rise. The increase of 6,578 students for a total of 
356,187 represents both the largest percentage and greatest 
absolute gain in the number of foreign students since 
1982/83. As for the state of Kentucky, foreign student 
enrollment also experienced an increase. 
The purpose of this study was to identify how well 
Morehead State University (M.S.U.) meets or satisfies the 
unique needs of foreign students and to learn out ways 
M.S.U. can better utilize the available resources on campus 
to improve the services provided to foreign students. 
The procedure involved a review of related literature 
and a survey of foreign students registered in the spring 
semester of 1989 at M.S.U. 
The literature review indicated that the adjustment of 
foreign students to the United States differs from student 
to student. However, certain phases of adjustment, coping 
strategies, and changes seem to be common among many 
students who study abroad. Likewise, attitudes of foreign 
students toward the United States are affected by certain 
factors, and certain patterns emerge based on these 
factors. Research also indicates that academic achievement 
of foreign students affects and is affected by their 
attitudes and adjustment. 
The survey indicated that the foreign student 
enrollment at M.S.U. has declined steadily since 1983. Most 
students enrolled at M.s.u. are from Asian countries. Of 
the 65 foreign students enrolled at spring semester of 
1989, 35 of them are in the field of business and 
management. 
Recommendations by friends and families as well as the 
cost of studying at M.S.U. are the two major factors why 
these foreign students have decided to pursue their 
education at M.S.U. Forty percent of the respondents go to 
a friend of the same country for help when they encounter 
problems. 
The concerns most frequently rated as being problems 
for foreign students at M.S.U. are overcoming communication 
barriers, homesickness, cultural differences, prejudice, 
V 
and stereotyping of foreign students. 
In the area of student personnel services, areas that 
need improvement are housing, food services, counseling 
services, and foreign student office. 
Seventy four percent of the foreign students surveyed 
said that they would recommend that M.S.U. recruit more 
foreign students. 
There is need to establish more international programs 
to promote cultural awareness. Findings from this research 
may be useful to program planners at M.S.U. 
Recommendations are made based on the reported problems 
among foreign students as well as on the students' apparent 
reluctance to utilize professional resources to seek help. 
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CHAPTER I 
Introduction 
Statement of Purpose 
Through casual conversations with the foreign students 
of Morehead State University (M.S.U.), it was found that 
there was little effort by student affairs and student 
service offices at M. s. u. to meet the unique needs of 
foreign students. The purpose of this study was to identify 
how well M.S.U. meets or satisfies the unique needs of 
foreign students and to find out ways M. S. U. can better 
utilize the available resources on campus to improve the 
services provided to foreign students. 
significance Of The study 
A massive increase in the movement of students and 
scholars from around the world to the United States (U.S.) 
began after World War II, although foreign students did not 
begin to appear in significant numbers until 1950 (Barber, 
1985). American institutions of higher education have 
experienced a surge in foreign student enrollment in recent 
years. Responses to the 1987/88 census of foreign students 
in the U.S. conducted by the Institute of International 
Education indicated that the number of foreign students 
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studying in the U.S. is again on the rise. The increase of 
6,578 students for a total of 356,187 represents both the 
largest percentage and greatest absolute gain in foreign 
students since 1982/83. As for the state of Kentucky, 
foreign student enrollment also experienced an increase. 
Figure 1 is a schedule showing the foreign student 
enrollment at Kentucky regional universities in 1986/87 and 
in 1987/88. Only two colleges, Kentucky State University 
and M.S.U. experienced decline in foreign student 
enrollment. Western Kentucky University had the highest 
percentage increase (30%) in foreign student enrollment. 
Other regional universities such as Eastern Kentucky 
University, Northern Kentucky University, and Murray state 
University also experienced an increase in foreign student 
enrollment. 
In 1984, the 342,110 foreign students in the U.S. 
represented nearly one-third (32%) of all foreign students 
worldwide and two and half times the number received by the 
second leading host country, France. In the same year, 
according to United Nations Educational, Scientific, and 
Cultural Organization's statistical yearbook, the world 
wide foreign student population was 1,083,026 (Open Doors, 
1987/88). The foreign students enrolled in the U.S. 
represent more than 180 countries and territories of the 
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Figure 1. Comparisons of International Students Enrollment at Kentucky Regional Universities. w 
From Open Door: 1987 /88 by Institute of International Education, 1987 /88, p. 97. 
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world. 
Being a foreign student in the U. s. can lead to a 
difficult and unsettling period of adjustment. These 
students often face long periods of isolation and 
loneliness as well as pressure. Despite their emotional, 
and sometimes physical discomforts, they face constant 
demands by their families and countries to succeed (Hull, 
1978). 
The foreign student is an adult in a strange new 
environment who is seriously coping and living on a day by 
day basis. Each student's needs are individual and vary 
according to the country he/she comes from, his/her age, 
his/her personality, interests and goals (Sjogren & 
Shearer, 1973). The student is eager to learn and eager to 
share. These students represent a rich resource for 
development by the American higher education systems. 
When a college or university accepts foreign students, 
it also accepts the responsibility to provide services and 
programs to meet their special needs and circumstances. To 
fulfill that responsibility, every institution enrolling 
foreign students should establish clearly written policies 
on international education exchange. As 
"Standards and Responsibilities" of 
Association for Foreign Student Affairs 
stated in the 
the National 
(NAFSA) : "Such 
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policy must draw on and relate to the fundamental mission 
of the institution, recognize and direct sufficient 
resources for carrying out the policy, and carry the 
authority of the highest level in the institutional 
governance structure" (National Association . . , 1979, p. 
7). In addition to moral and ethical obligations, 
institutions have legal obligations regarding the admission 
and enrollment of international students. 
Although there is a consensus on most campuses that 
the presence of foreign students enriches intellectual, 
cultural, and social life, the various procedures and 
special services that staff and faculty have developed and 
implemented relative to foreign students too often lack a 
single, definitive frame of reference. 
It is extremely important, if not essential, that 
there exist within the institution a clear understanding 
between faculty and administrators as to the value of a 
foreign student presence on the campus, and of the 
potential contributions of foreign students to the 
enrichment of curricular programs and extracurricular 
activities. This in-house consensus should also encompass 
agreed upon objectives, such as the number of foreign 
students that can reasonably be served and an optimum 
geographic distribution within the institution's 
/ 
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international enrollment. 
At an early stage of such an inquiry, the findings and 
recommendations contained in Foreign Students and 
Institutional Policy, as well as both the 1979 NAFSA 
Guidelines on Standards and Responsibilities and its 1981 
statement of "Principles for International Education 
Exchange," should be reviewed and the following questions 
considered: 
1. What educational programs do the ins ti tut ion offer 
that might be particularly relevant to the interests 
and needs of students from other countries? 
2. With what levels of preparation should foreign 
students enter the institution, and for what period of 
time is it prepared to serve them? 
3. Will there be adequate resources available through the 
institution to meet emergency situations regarding 
medical or psychiatric care, financial aid, and so 
forth? 
4. Can the present level of foreign student enrollment be 
sustained without compromise of the ins ti tut ion's 
future educational goals and standards? 
5. What kinds of curricular or co-curricular programs, 
using foreign student as resources, can be developed 
to enrich the educational experience of all (foreign 
7 
and U.S.) students? 
It is important for the institution to realize that 
assisting the foreign students to become a part of the 
total community begins in the student life area. The 
service programs, activities, and support services 
available to foreign students will have a significant 
impact on the quality of their educational experience. 
Cross-cultural adjustment and successful integration into 
campus life and local community will resu'it in a more 
meaningful experience for them. It will also contribute to 
a successful intercul tural exchange program that is as 
beneficial to domestic as to international students. 
Thus it is important for administrators in Student 
Affairs and Student Services offices at M.S.U. to assess 
the problems and concerns of foreign students and to focus 
on methods for alleviating any problems that are 
confronting the foreign students on campus. Based on 
conversations with the foreign students and the 
researcher's personal observation, · it appears that this 
assessment has not been implemented at this University. 
The data collected through this study have an impact 
for policy makers of M.S.U. It provides information leading 
to a more complete picture of the population served by 
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various programs and services. This profile, combined with 
data collected may be used in the establishment, change, 
and/or elimination of programs and services for foreign 
students at M.S.U. 
Definition of Terms 
Foreign (International) student: A foreign student is 
defined as anyone who is enrolled in courses at 
institutions of higher education in the U.S. who is not a 
citizen or immigrant (permanent resident). Persons with 
refugee status are included. 
Delimitations 
The primary limitations of this survey were: 
1.) The questionnaire used to collect data was developed 
by the researcher and, except for a review, was not 
validated by other research; 
2.) The findings of this study are specific only to M.S.U. 
and cannot be generalized to other colleges or 
universities; 
3 . ) The population was concentrated in one geographic 
area. Most foreign students at M.S.U. were from East 
Asia, thus opinions and ideas presented may be 
different from students from other countries due to 
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cultural, social, and religion differences. This study 
assumes most students' culture and social lifestyle 
are homogeneous; 
4.) The population may be too small to conclude any major 
findings. 
Objectives 
The primary objectives of this survey were to: 
1.) Develop a demographic profile in terms of sex, country 
of origin, age, class, marital status, and choice of 
major; 
2.) Assess the problems of International Students; 
3.) Find out who they approach when they have a personal 
problem; 
4.) Determine how well M.S.U. responds to these problems; 
5.) Determine whether International students at M. S. U. 
feel M.S.U. should recruit more foreign students. 
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CHAPTER II 
Related Literature 
American colleges and universities have generally 
encouraged foreign students to enroll in order to increase 
international understanding and goodwill, provide technical 
knowledge to less developed countries, broaden the 
perspectives of American students who interact with foreign 
students on campus, and increase institutional enrollments. 
These students represent the "intellectual and social elite 
of their countries and frequently return to positions of 
authority and influence, either nationally or 
internationally" (Hull, 1978, p. 3). For this reason, the 
U.S. government has encouraged enrollment of foreign 
students in the nation's institutions of higher education. 
The recent increase in the number of foreign students 
in the U.S. has been accompanied by a number of research 
projects that have been conducted since the early 1950s. 
Many of these studies have focused on either the admission 
and academic performance of foreign students, comparison of 
various nationality groups of foreign students and 
interaction between American and foreign students, the 
psychological and social impact of the U.S. experience on 
foreign students, the relationship of academic achievement 
11 
to attitudes and adjustment, or of foreign students' 
experience on their return home. 
When the Institute of International Education 
conducted the Annual Census of Foreign Students every other 
year, engineering was by far the most popular field of 
study among international students in the U.S., with 20.7% 
of all foreign students enrolled in the U.S •• Business and 
management was the second leading major with 18.8% enrolled 
in the U.S .. Math and computer sciences was third with 
9.9%. Figure 2 shows a breakdown of various fields of study 
by foreign students in 1987 /88. This table demonstrates 
that the pattern of majors selected by foreign students is 
quite uniform across institutions. 
Admission and Academic Performance 
According to Spaulding and Flack (1976), a major 
concern of many studies "has been to develop methods of 
selecting those foreign applicants who are more likely to 
succeed in American academic institutions. The studies 
find rather consistently that scores on English Language 
tests such as Test of English as a Foreign Language (TOEFL) 
are good predictors of academic success. Other aptitude 
and achievement tests, student Aptitude Test, Graduate 
Record Examinations, Graduate Management Admission Test, 
ENGINEERING 
20.7% 
MATH & COMPUTER 
9.9% 
soc~1~ sci 
Figure 2. Enrollment of Foreign Students by Field of Study 
in the United States, 1987-88. From Open Door: 
1987 /88 by Institute of International Education, 
1987 /88, p. 24. 
HUMANITIES 
4.0% 
for example, were less useful. 
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Investigation of the 
applicant's academic record in the home country proved 
useful in some cases but not in others. The universal 
value of careful credential evaluation is therefore open to 
question" (p. 74). 
Lee (1981), questioned international students 
regarding eight skills items within linguistic needs. Those 
rated higher were understanding of spoken English, reading 
texts and journals, and writing papers. Conversational 
English was rated as least important. Lee, went further by 
asking students for TOEFL scores as well as student self-
evaluation of language ability. In general, higher TOEFL 
scores and higher self-ratings both correlated with better 
adjustment on a number of factors. Lee found that TOEFL 
scores were not as strongly related on as many adjustment 
factors as self-evaluations of language ability. 
In addition, the importance of language fluency is 
critical since it affects the main g~al of international 
students in the U.S.: attaining a degree. For international 
students, the value of classroom English skill was higher 
than conversation skills in Lee's study. For most 
international students social interaction with Americans is 
only a secondary goal in which they do not invest at the 
expense of studies (Lee, 1981). 
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Rogers (1984), found that the economic benefits of 
enrolling foreign students far outweigh the liabilities. 
The weight of the liabilities is largely dependent on how 
an institution approaches the enrollment of foreign 
students: responsibly, sensibly, and efficiently - or 
something less than properly, with the attendant risks of 
heavier liabilities (economic and otherwise). This 
economically fortunate situation is not, however, static; 
it could become less favorable. Foreign student enrollment 
should be studied, developed, justified, and above all, 
improved - like any other U.S. industry that hopes to 
retain its competitive edge in world trade. 
Bornsztein (1987), conducted a study on Factors Which 
Influence the Foreign student's Decision to Apply for 
Admission to Selected Graduate School of Education in the 
U.S .. Data were collected from 393 foreign graduate 
students of education in 19 campuses of 11 U.S. 
universities. Major findings of the study included: most 
important reasons to apply were "opportunity to increase my 
professional and academic growth" followed by "availability 
of advanced educational resources and instructional 
technology equipment and material". Informational contacts 
receiving the highest ratings were "letters, brochures from 
the university regarding specific programs" and "catalogue 
15 
or university bulletin or publication". Institutional 
characteristics with the highest ratings as to their degree 
of description of the chosen institutions were "the 
curriculum of this school is outstanding in most 
educational areas" and "any availability of educational 
technology equipment and materials". Significant 
relationships were found between region of origin and the 
main scales of the study, socioeconomic status and 
satisfaction with study in the U.S. (Bornsztein, 1987). 
Figure 3 shows the factors that influence the flow of 
Asian students to the U.S .. The determinants of the flow of 
Asian students to the U.S. are best thought of in terms of 
the two distinctive processes depicted in the upper and 
lower portions of Figure 3. First are the factors that 
influence national differences in the likelihood of going 
overseas, then come the factors affecting the likelihood 
that a student from a given country will select an 
institution in the U.S. for study (Cummings, 1989). 
There is no mistaking that foreign students have been 
an important factor in stabilizing enrollments in American 
higher education, especially at the graduate level. There 
is every reason to expect the trend to continue into the 
1990s, though experience over the last decade show that 
there could be unexpected changes in the source of 
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2. DOMESTIC SCARCITY OF SCIENCE AND TECHNOLOGY 
3. LINGUISTIC ISOLATION 
4. FINANCIAL CAPACITY 
5. ECONOMIC VOLATILITY 
6. DOMESTIC OPPORTUNITIES FOR HIGHER EDUCATION 
7. ECONOMIC INTERDEPENDENCE 
8. FACILITATING INSTITUTIONS 
9. ETHNIC DISADVANTAGES 
10. POLITICAL UNCERTAINTY 
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Figure 3. Factors Influencing the Flow of Asian students to 
the United States. (Cummings, 1989, p. 13). 
countries that provide the most students. 
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While 
controversies may surround the heavy representation of 
foreign students in some graduate fields, there is likely 
to be little disagreement over the important source of 
cultural diversity they represent on American campuses or 
over the potential they hold for being friends of America 
once they return home. 
comparisons of Nationality Groups and Interactions between 
American and Foreign students 
Comparisons of various nationality groups of foreign 
students and issues related to interactions between foreign 
and American students were studied. The results of these 
studies indicate that small colleges in small towns offer 
the best potential for interaction between American and 
foreign students, while large universities in large cities 
. 
offer the least. Other factors related to interaction were 
the nationality, personality, living arrangement, and 
extracurricular interests of foreign students. The type of 
American student most likely to develop meaningful social 
relationships with foreign students were those who were 
already interested in international affairs, lived in close 
proximity to the foreign students, and were friendly, 
outgoing students in the mainstream of campus social life. 
18 
Marion (1986) found that foreign students tended to 
view Americans as hardworking, friendly, informal, 
immature, superficial in friendship, poorly informed about 
foreign countries, and on occasion, "superior" in demeanor 
and unaware of the impact of the U.S. on other countries. 
Foreign students generally liked Americans as individuals. 
Psychological and social Impact 
The majority of the research ·projects on foreign 
students in the U.S. have focused on the psychological and 
social impact of the sojourn on the student. According to 
Hull (1978), "the experience of being a foreign student in 
the U.S. is frequently a difficult and unsettling one, 
involving periods of isolation and loneliness" (p. 3), and 
"if entry into a u. s. college institution is a major 
developmental transition for well-prepared American high 
school graduates, the transition will be more difficult for 
young people arriving from distinctly different cultures 
with different educational systems" (p. 9). Sjogren and 
Shearer (1973) point out that symptoms of culture shock may 
include frustration and hostility toward the host culture, 
excessive concern about personal welfare, and fear of being 
cheated. Problems associated with difficulties in 
adjusting to the American experiences include social 
19 
withdrawal, inability to sleep well, sexual problems, 
sadness and depression, academic problems, loss of personal 
integrity and self-esteem, difficulties with communicating 
and friends, financial concerns, and difficulties learning 
the cultural maze. 
While most international students eventually cope 
successfully (Brislin, 1981), it is estimated that 15 to 
25% have significant adjustment problems (DeArmond, 1983; 
Klineberg & Hull, 1979). One way foreign students cope with 
adjustment to the U.S. is to interact primarily with other 
foreign students from their own country. Conational groups 
offer advice on coping, serve as temporary surrogates for 
the home society, and compensate for the student's feeling 
of social isolation. Although these groups may help in the 
adjustment process, they may also limit contact with 
Americans and increase foreign students' isolation from the 
campus social and political structure. 
A number of studies have found that the course of 
adjustment for foreign students follow a U-shaped curve. 
Arrival and the early part of the stay are characterized by 
feelings of elation and optimism. As students become more 
involved in relationships and encounter frustrations in 
achieving certain goals they become confused, depressed, 
and negative toward the host culture. Students who are 
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able to resolve these difficulties and are in the U.S. for 
a sufficient length of time usually learn to work 
effectively and interact positively with American students 
and become more positive about the U.S .. Although this 
process of adjustment has been confirmed in a number of 
studies, it is not universally applicable and may even 
operate in reverse for some students from less-developed 
countries (Marion, 1986). 
Miller (1987), stated that the stress of academic life 
coupled with cultural shock has an adverse effect on 
students' physical and mental heal th. American heal th care 
professionals are not trained, in most cases, to understand 
patients whose cultural values, understandings relating to 
medicine, and beliefs differ from their own. Homesickness 
was the most commonly reported problem. This resulted in 
headaches, fatigue, nervousness and depression. A health 
educator who has interest and skills in educational 
strategies and health counseling with international 
students should be available in the university health 
service. 
Vaz (1984) examined some social and psychological 
effects of international study in a population of foreign 
students studying at the University of Nebraska, Lincoln. 
Data collected from 285 foreign students attending the same 
21 
university were analyzed to examine cross-cultural 
differences and their impacts on stress, adjustment and 
social relations. Contact with citizens of the host 
country is an important variable and the greater the 
contact the foreign student has with the host country, the 
lower the level of his/her stress and anxiety. Those 
students who perceive themselves to have greater cultural 
similarity with the host country are likely to enjoy more 
social contacts within the host country. 
Lomak (1984), studies the extent of foreign students' 
awareness, usage and satisfaction with selected student 
personnel services and programs based on dependent variable 
of age, sex, quarters of enrollment, marital status, 
university rank and region of the world of origin. It was 
found that services used by more than half of the students 
included: registration, immigration and visa matters; 
health; orientation; and aspects of housing and food. More 
than 40 percent of the students are satisfied with all 
services stated above with the exception of housing and 
food. Recommendations included: a system of direct 
communication between foreign students and the student 
personnel staff, joint efforts in launching public 
awareness programs in residence halls, student newspaper, 
married student housing, etc., by administrators, student 
22 
personnel staff and faculty members at least once each 
quarter; involvement of student personnel heads, academic 
advisors and foreign student representatives in foreign 
student orientation programs; designing an International 
Student Handbook; and encouraging the use of other services 
by area heads whose services are highly used. 
Sarni (1987) conducted a study, orientation Programs of 
Adjustment of Foreign students in American Colleges and 
Universities. The purpose of the study was to determine the 
nature and components of existing orientation programs for 
foreign students related to their life/study.in the U.S., 
the benefits of these programs as perceived by the 
participants; 
programs . The 
participants 
and suggestions on 
findings indicate: 
(with or without 
improvement of such 
(a) the majority of 
orientation) thought 
orientation played an important role in academic success 
and social/cultural adjustment; (b) the degree of 
importance for those who had orientation was much stronger; 
(c) the need of orientation was related to the cultural and 
regional background of students; and (d) the present 
orientation programs are not adequate and do not meet the 
needs of international students and more comprehensive 
orientation programs are needed. Age, degree, length of 
time in U.S., sex, and spouse had no effect on 
23 
participant's view of the importance of orientation {Sami, 
1987). 
Perceptions of the U.S. by the end of the stay differ 
from student to student and seem to depend on each 
stud,ent' s preconceptions on arrival; the particular 
personal, social, and, academic experience in the U.S.; and 
the perceived value of the experiences in relation to 
career and life goals. Research indicates that other 
factors related to students' views of the U.S. are length 
of stay, age, number of American friends, and students' 
perceptions of the status accorded by Americans to the home 
country. 
Relationship of Academic Achievement to Attitude and 
. ' Ad,ustment 
Studies indicate that academic achievement of foreign 
students affects and is affected by their attitudes and 
adjustment, although a cause-and-effect relationship is not 
proven, other work has indicated a relationship between 
academic success and satisfaction with the U.S. experience 
and between English language difficulties and academic and 
social adjustment problems. Also, foreign students from 
cultural background that differ significantly from those of 
the U. s. often have special kinds of academic problems 
24 
(Marion, 1986). 
What Happens to Foreign students on Returning Home? 
Research confirms that the academic training received 
by foreign students in the u. s. is generally useful on 
their return home, although there are wide regional 
differences, and technical knowledge seems to be applied 
more easily than abstract research skills. Former students 
indicate that a longer stay in the U.S. and more practical 
experiences included in their academic program would have 
made their U.S. experience more valuable (Marion, 1986). 
summary 
The adjustment of foreign students to the U.S. differs 
from student to student. However, certain phases of 
adjustment, coping strategies, and changes seem to be 
common among many students who study aboard. Likewise, 
attitudes of foreign students toward the U.S. are affected 
by certain factors, and certain patterns emerge based on 
these factors. 
Research also indicates that academic achievement of 
foreign students affects and is affected by their attitudes 
and adjustment. Finally, academic training received in the 
U.S. is generally perceived to be useful to students on 
return home. 
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CHAPTER III 
Methodology 
A descriptive study was designed to measure M.S.U.'s 
effectiveness in meeting the need of foreign students. The 
study consisted of a review of literature related to 
foreign students and the development and administration of 
a survey to all foreign students registered in the Spring, 
1989 semester at M.S.U .. 
The literature was reviewed to discover any methods 
that have been used by other educators and institutions 
that can be useful in improving educational opportunities 
for students in the future. 
Population 
The population of this study was all foreign students 
who were registered in the Spring, 1989 semester at M.S.U. 
as undergraduates or graduates, including both full and 
part-time students. 
Instrumentation and Data Collection 
The 11 survey of Foreign students" is a researcher-
developed questionnaire designed to collect demographic 
data as well as information concerning the needs of and 
resources used by the respondents. In order to determine 
the needs of the foreign students, the first phase of the 
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survey consisted of unconstructive, conventional 
interviewing aimed at identifying the principal concerns of 
foreign students. Ten students were interviewed on campus 
in an informal, conversational style. Other than the 
informal interviews, the researcher also 
literature related to surveys of foreign 
reviewed the 
students. A 
questionnaire was designed after major themes and issues 
were identified. The questionnaire was reviewed by Dr. 
Reedus Back, Professor of Education and Dr. Lloyd Jaisingh, 
Associate Professor of Mathematics at M,S.U. Revisions were 
made on the survey which was then prepared for 
administration. 
During the second week of February, 1989, the survey, 
along with a cover letter, was mailed or hand delivered to 
all foreign students registered in Spring, 1989 semester at 
M,S.U. A copy of this survey and a cover letter that 
accompanied it are shown in Appendix A. A second survey was 
mailed to students who did not respond within three weeks 
and a phone call was made personally by the researcher to 
encourage them to reply. By April 1, 1989 it was assumed 
all surveys that had not been received were not going to 
be returned, and the process of data analysis began. Of the 
65 surveys mailed, 43 surveys were returned, resulting in 
a 66% return rate. 
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CHAPTER IV 
Results 
M.S.U. foreign students enrollment saw a steady 
increase from 1979 to a peak of 144 students in the Fall of 
1983 (M.S.U. Statistical Profile, Fall 1988). Since then 
the number of foreign students enrolled at M. s. U. has 
decline steadily to a low of 51 in 1987 (see Figure 4). 
Currently there are 65 students enrolled at M.S.U. A break 
down of the countries they come from and the number 
enrolled can be seen in Table 1. The three countries that 
send the most students to M.S.U. are Malaysia, India, and 
Japan. There used to be a large number of Malaysian 
students studying business at M.S.U. However, the Malaysian 
student enrollment has been declining since 1986. The main 
reason for the decline was a recently adopted Malaysian 
Government Policy, which has withdrawn students• 
scholarships from institutions in the U.S. where the 
business program is not accredited by the America~ Assembly 
of Collegiate Schools of Business. In the state of 
Kentucky, only two colleges, University of Kentucky and 
University of Louisville, are recognized by the Malaysian 
government. Another reason for the decline is the slow 
economic growth in Malaysia. 
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Figure 4. Enrollment of Foreign Students at M.S.U., Fall 1979 - Fall 1988 
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Table 1 
Enrollment of International Students at Morehead State University 
by Countries during Spring Semester. 1989 
COUNTRY ENROLLMENT PERCENT 
MALAYSIA 17 26.15% 
INDIA 9 13.85% 
JAPAN 7 10.77% 
EGYP'I" 5 7.69% 
THAILAND 4 6.15% 
CHINA 4 6.15% 
MAURITIUS 3 4.62% 
ETHIOPIA 3 4.62% 
IRAQ 1 1.54% 
SOMAUA 1 1.54% 
JAMAICA 1 1.54% 
NIGERIA 1 1.54% 
UNITED KINGDOM 1 1.54% 
PAKISTAN 1 1.54% 
BOTSWANA 1 1.54% 
NORWAY 1 1.54% 
IRAN 1 1.54% 
WEST GERMANY 1 1.54% 
CANADA 1 1.54% 
GABON 1 1.54% 
ZIMBABWE 1 1.54% 
UNNERSITY TOTAL 65 100.00% 
30 
Most students from India are either family supported 
or receive assistantships from various academic 
departments. Students from Japan are here because of a 
transfer agreement between M.S.U. and a community college 
in Hawaii. 
Table 2 shows that male student enrollment (61%) is 
much higher than female student enrollment (39%). The 
reason may be due to the large number of the foreign 
students who are from East Asia, where the society is 
primarily male dominated. Table 2 also shows that the 
foreign students who are single (82%) far outweigh those 
who are married (18%). 
As for the academic characteristics, Figure 5 shows 
that professional studies was the most popular major among 
international students enrolled at M. s. u. Out of the 65 
foreign students surveyed, 35 of them are in the field of 
business and management, is the most popular major at 
M.S.U. 
Figure 6 
students to 
Recommendations 
shows the major factor that led foreign 
choose M. s. u. as a place of study. 
by friends (29%) as well the cost of 
studying at M.S.U. (17%) are the two most important factors 
for foreign students to pursue their education at M.S.U. 
Table 2 
Enrollment of International Students at Morehead State University 
by Class and Sex during Spring Semester. 1989 
MALE 
FEMALE 
SINGLE 
MARRIED 
UNDERGRAD 
38 
4 
GRADUATE TOTAL 
15 
8 
31 
PROFESSIONALS 
77% 
HUMANITIES & OTHERS 9% 
VOCATIONALS 
9% 
LIBERAL ARTS 5% 
Figure 5. Enrollment of Foreign Students at M.S.U. by Major, Spring 1989. 
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Recommended by Friends 
28.8% 
Size 
13.6% 6.1% 
Duration of Program 
6.1% 
Location 7.6% Close to Fam i I y 6.1% 
Financial Aid 15.2% Transfer Agreement 
Figure 6. Major Factors That Led Foreign Students to Choose 
M.S.U. as A Place of Study. 
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Figure 7 addresses the question asked "to whom do the 
foreign students at this university turn to when they 
experience problems?". Forty percent of the respondents go 
to a friend of the same country when they have personal 
problems. Some of the foreign students (23%) go to a friend 
from a different country when friends from the same country 
are not available. Only a mere 2% of the international 
students surveyed go to see faculty or staff for help. 
Table 3 is a schedule showing M. s. U. 's response to 
foreign students• needs. The table shows that (27.9%) of 
the foreign students surveyed were dissatisfied with 
M. S. U. 's food services, the foreign students also show 
dissatisfaction in M.S.U. quality of instruction (16.3%) 
within their own departments, helping foreign students to 
overcome homesickness (16.3%), helping to solve the problem 
of prejudice (16.3%), promoting awareness of other cultures 
(16.3%), and solving the problem of stereotyping foreign 
students (27. 9%). The foreign students gave the poorest 
ratings to M.S.U. housing services (34.9%) due to the 
inadequate housing units available during the break. 
Table 4 shows the responses to the questions asked by 
the researcher. It was found that the Morehead community 
did an excellent job in responding to the needs of foreign 
students. More than half or 53.5% of the students reported 
28% 
FAMILY 
7% 
OTHERS 
40% A FRIEND OF 
YOUR COUNTRY 
23% 
A FOREIGN STUDENT OF 
OTHER COUNTRY 
2% FACULTY & STAFF 
Figure 7. Who do you approach first when you have a personal problem? 
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Table 3 
Morehead State University's Response to Foreign Students' Needs 
MOREHEAD STATE UNIVERSITY'S RESPONSE EXCELLENT GOOD FAIR POOR NIA TOTAL 
A. Overcoming communication barrier 4.65% 34.88% 34.88% 4.65% 20.93% 100.00% 
B. M.S.U. Food Services 0.00% 9.30% 39.53% 27.91 % 23.26% 100.00% 
C. Helping to become accepted by the community 2.33% 41.86% 27.91% 6.98% 20.93% 100.00% 
D. Helping American students to accept foreign students 2.33% 23.26% 20,93% 11.63% 41.86% 100.00% 
E. Quality of instruction 
a. in your department 2.33% 34.88% 23.26% 16.28% 23.26% 100.00% 
b. overall (M.S.U.) 0.00% 30.23% 37.21% 9.30% 23.26% 100.00% 
F. Helping you to overcome homesickness 0.00% 23.26% 27.91% 16.28% 32.56% 100.00% 
G. Helping to solve the solve the problem of prejudice 2.33% 18.60% 34.88% 16.28% 27.91 % 100.00% 
H. Promoting awareness of other cultures 2.33% 16.28% 39.53% 16.28% 25.58% 100.00% 
I. Solving the problem of stereotyping foreign students 0.00% 2.33% 46.51 % 27.91 % 23.26% 100.00% 
J. Providing Student Personnel Services 
a. Housing 0.00% 32.56% 11.63% 34.88% 20.93% 100.00% 
b. Admissions 0.00% 58.14% 18.60% 6.98% 16.28% 100.00% 
C. Foreign Student Office 2.33% 39.53% 25.58% 11.63% 20.93% 100.00% 
d. Business Service 2.33% 41.86% 30.23% 6.98% 18.60% 100.00% 
e. Counseling 2.33% 20.93% 34.88% 9.30% 32.56% 100.00% 
f. Recreational Activities 4.65% 30.23% 37.21 % 6.98% 20.93% 100.00% 
g. Overall 0.00% 34.88% 37.21 % 9.30% 18.60% 100.00% 
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Table4 
Responses from Foreign Students at Morehead State University 
HOW DO YOU FEEL THE MOREHEAD COMMUNITY RESPONDS TO THE NEEDS OF 
FOREIGN STUDENTS ? (e.g. Churches, Social Organizations) 
EXCELLENT 
GOOD 
FAIR 
POOR 
NO RESPONSE 
TOTAL 
7 
23 
10 
0 
3 
43 
i~ 1111~i!1il 
nmoo% 
l!• If 1IM1J 
···•·t,oQ)pppjo 
WOULD YOU RECOMMEND THAT M.S.U. RECRUIT MORE FOREIGN STUDENTS? 
YES 
NO 
NO RESPONSE 
TOTAL 
32 
8 
3 
43 
;74;\1\;ihj.) 
? 1sltb@ 
r:sfos;;J 
i i iaaia~~)J 
WOULD YOU RECOMMEND M.S.U. TO YOUR FRIENDS? 
YES 
NO 
NO RESPONSE 
TOTAL 
25 
15 
3 
43 
;;•••d$8i1•4% 
ri1slitsa~1J 
DO YOU THINK THAT THE INTERNATIONAL STUDENTS SHOULD HAVE A 
REPRESENTATIVE ON THE STUDENT GOVERNMENT ASSOCIATION ? 
YES 
NO 
NO RESPONSE 
TOTAL 
27 
14 
2 
43 
37 
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that the community has done a wonderful job in helping the 
foreign students. The host family program matches an 
international student with an American family or a friend 
who provides o"ccasional hospitality to the international 
students. 
As for the question whether they would recommend that 
M.S.U. recruit more foreign students, 74.4% said yes. A 
student from Nigeria said, "Yes, because it is good to meet 
people from other countries and get acquainted with their 
cultures and compare the differences so the world would be 
a better place to live in." Another student from England 
agreed with the idea that M. s. U. should recruit more 
foreign students because, "foreign students bring a new and 
different culture and a new perspective to M.S.U. It gives 
Americans a chance to learn about other countries and the 
way their people think and behave." 
On the issue of whether they would recommend M.S.U. to 
their friends, 58% of the foreign students said they would 
recommend M.S.U. to their friends (see Table 4). A student 
from Malaysia commented, "Yes and no, Yes, in a sense that 
M. s. U. is a good place to study, where there is nice 
community and not much discrimination against foreign 
students. No, will be in terms of quality of education. 
Instructors are not really up-to-date. MBA program is not 
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accredited too." Another student from West Germany stated, 
"It is a nice small community and one gets to know people 
easier. This is especially important for shy people and 
foreigners, who live in the U.S. for the first time.'' 
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CHAPTER V 
Discussion, conclusion, and Recommendations 
Discussion 
To recapture what is being discussed in this project, 
the needs and resources of foreign students in the U.S. are 
review in Chapter II. The majority of the research 
conducted throughout the nation, has focused on the impact 
of foreign students on campus, some of the issues discussed 
have some similarity to what the foreign students are 
experiencing here at M.S.U.. The survey conducted 
identifies some of the typical problems faced by foreign 
students at M. s. U. . Some observations regarding this 
survey are that student affairs professionals have an 
opportunity to make a valuable contribution to 
international understanding and human development. 
However, to take full advantage of the opportunity, it is 
important that we become knowledgeable about foreign 
students' unique needs and the approaches and methods 
appropriate for recruiting and assimilating them into the 
campus environment. Who are these students? What ethical 
considerations affect their recruitment and their 
involvement on campus? 
student enrollment at 
What is the historical foreign 
M.S.U. in comparison to other 
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regional universities in Kentucky? What are some of the 
major problems encountered by foreign students at M.S.U.? 
Should M.S.U. recruit more foreign students in the future? 
Foreign student responses to these issues are discussed in 
the project. Data are provided, and issues that will need 
immediate attention by the administrators of M. s. u. are 
identified. 
Although the administration of M.S.U. has voiced that 
M.S.U. would like to see the enrollment of foreign students 
go up, there is no promotion targeted to foreign students, 
except through Peterson College Handbook, which foreign 
students use as a reference. Morehead state University also 
spends very little effort and money on foreign students 
recruitment. Comparison to other regional universities in 
Kentucky in 1986/87 and 1987 /88, revealed that only two 
colleges, Kentucky State University and M.S.U. experienced 
a decline in foreign student enrollment. This may imply 
that the programs offered by these two schools are not 
competitive or simply the administrators at these two 
schools have not actually engaged in recruiting foreign 
students. 
Since M. s. U. does not offer programs in computer 
sciences and engineering, which are highly demanded among 
foreign students, M.S.U. should try to focus on recruiting 
42 
foreign students to study in other available programs such 
as business management and various liberal arts programs. 
Most of the foreign students at M.S.U. are from Asian 
countries; male foreign students out numbered the female 
students. A majority of the foreigD students are here to 
pursue their baccalaureate degrees because programs at the 
master's level are very limited. Most of them come to 
M.S.U. through recommendations by friends and low cost of 
study. 
Based on the questionnaire survey, the researcher 
found that foreign students turn to informal sources of 
help for personal problems, particularly a friend from 
their country, or family. An obvious reason is because 
most of the foreign students enrolled at M.S.U. are here on 
recommendations by friends and have already established 
contacts or informal sources of help before they come to 
M.S.U. Another reason that foreign students approach a 
friend of their country or family is due to cultural 
differences on both sides which prevent international 
students from· easily developing social relationships with 
U.S. students. These cultural barriers to relationships 
can exist at multiple levels and may include barriers such 
as preestablished groups among U. s. students, language 
difficulties and international students' lack of knowledge 
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concerning social norms and behaviors unique to the host 
culture. 
As for newly arrived students, it is important for 
M.S.U. to provide orientation programs to acquaint 
international students with formal sources of help that are 
available such as faculty members, counselors or foreign 
student advisor until they develop personal, informal 
networks. Such efforts could include organizing social and 
cultural events that would help international students 
develop friendships with other students. Personnel in the 
student support services could either organize these 
activities or become more aware of where such activities 
are available and encourage international students to 
participate in them. 
Foreign students at M.S.U. have many problems 
adjusting to the American campus life. One of the common 
problems faced by foreign students at M. s. U. is 
communication. Ability to speak fluent English is by far 
the most prevailing concern that international students 
have about their educational experience in the U. s. A lack 
of English language proficiency will affect students' 
ability to accomplish reading assignments; express opinions 
in class where discussion is encouraged; understand 
lectures, instructions, and notes; and answer essay 
questions on examinations. 
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Lack of English language 
proficiency will also inhibit the extent of their contact 
with professors as well as with fellow students. It is 
important for M.S.U. to take a close look at a student's 
English proficiency when recruiting a foreign student. 
Another problem that is faced by foreign students is 
overcoming cultural differences. Living in a different 
society is a continuing challenge. As long as a person is 
striving to adjust to a temporarily adopted society and 
accept some part of the new culture and its associated 
habits, that person will face fewer problems related to 
socialization. Foreign students in their new cultural 
environment are naturally trying "to fit" but problems 
which are common to most foreign students cannot be 
ignored. Language difficulties, new food and climate, new 
sets of rules for communicating with other people, and 
often a "sharply reduced social status" create many 
problems. To some extent, all foreign students face the 
problem of culture shock. The symptoms of "cultural shock" 
may include: (1) frustration and hostility to the host 
' 
institute; criticism of the people, customs, bureaucracy, 
services, etc.; (2) excessive concern about personal 
welfare, and (3) fear of being cheated. These concerns can 
cause psychological barriers that delay learning or 
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improvement in language and other areas vital to student 
success. 
Lowering psychological barriers to learning and 
adjustment for foreign students is an important challenge 
for higher education's institutional services for foreign 
students in the U. s. If students are better prepared 
before they come to the U.S., if they are appropriately 
placed, if they are guided and supported through the 
difficult initial adjustment period, if they find the 
academic program stimulating and relevant, they are more 
likely to adapt well during their sojourn in this couritry. 
The benefits of such success will be more than academic, 
they will be international in scope as these students 
return home with positive memories and a friendly attitude 
toward the U.S. Thus it is important for personnel working 
with foreign students, especially during the orientation, 
to explain problems they might encounter during their stay 
in the U.S. and various ways they can learn to cope with 
problems. 
Though the problems cited above may not become 
"serious" for some students, there are many who have at 
various times desperately need support services. These 
students are very far from home and alienation accompanied 
by feelings of being "stranded" in an alien culture will 
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led to loneliness follow by a feeling of homesickness. To 
reduce the degree of loneliness and homesickness of many 
foreign students, more structure is needed outside the 
classroom, students need to be involved in enrichment 
activities. These activities can act as a bridge for the 
foreign student to American culture and can encourage the 
development of positive attitudes toward American 
education. 
Since foreign students leave behind their family and 
friends when they come to the U.S., making new friends in 
the new environment is a very important aspect of their 
stay here. In this highly mobile society, Americans move an 
average of fourteen times. When combined with the highly 
individualistic character for which American are well 
known, the result is a concept of friendship that is less 
permanent and lasting than friendships in another culture. 
Americans are described by foreign students at M.S.U. as 
very friendly and approachable, friendships seem more 
superficial than real. Phrases such as, "Come on over some 
time," "Let's get together real soon for lunch," and "I'll 
call you," when not followed by a definite invitation, are 
intended to be meaningless pleasantries. But to many newly 
arrived foreign students, these exchanges are interpreted 
as positive signals of sincere interest and friendship. If 
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foreign students are willing to take the initiative to make 
friends, by using their own judgement, they will know 
whether the friendship is sincere and genuine or is just 
superficial. ' 
It is important for personnel at Student Support 
Services to promote awareness of other cultures to American 
students. Programs for intercul tural exchange promote 
interaction between cultures, increase awareness and 
understanding of other cultures, and provide information 
about specific elements of a culture, including values, 
customs, and beliefs. The goal of intercultural programs 
is to facilitate substantive international exchange, and 
every activity should have a specific purpose that will 
lead to this stated or implied goal. Programs that enhance 
understanding, awareness, open communication, and cultural 
sensitivity contribute to the personal development of 
students - both domestic and international. This will help 
solve the problems of prejudice and stereotyping of foreign 
students. Substantive intercultural exchange can be best 
accomplished through well-planned, systematic, and 
purposeful programming. Merely bringing together students 
of different nationalities and cultures does not guarantee 
intercultural exchange or understanding. Research studies 
have shown that substantive interchange does not occur 
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without some type of intervention or programming for 
international understanding. Failure to formulate clear 
goals and to plan activities accordingly only perpetuates 
cultural stereotypes (Riordan, 1978). 
Among the problems faced by international students 
that may necessitate the specialized services of cross-
cultural counseling are loneliness and homesickness, loss 
of status and identity, fear of failure, depression and 
somatic symptoms. Counseling, as practiced in most higher 
education centers in the U.S., is very Western in 
orientation and not always geared to understand the needs 
of non-Western style counseling techniques that emphasize 
self-disclosure may be viewed as an invasion of privacy and 
a violation of cultural norms. Emphasis on self as the 
central forms in all decision making also contradicts many 
non-Western traditional value systems in which the family 
is the central forms in decision making. Thus it is 
important for counselors working with international 
students to be willing to learn with and from each 
international students that he or she counsels. To avoid 
stereotyping, the unique value system of each individual 
must be understood, especially those qualities that are 
unique to a given culture. 
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An on going change agent role for foreign student 
counselors is to help build and strengthen networks and 
support groups among international students and with 
supportive U.S. nationals. This effort should begin when 
the international student first arrives on campus. Serving 
as a catalyst in faculty development workshops to help 
broaden cross-cultural teaching skills is another important 
role for the counselor as change agent. 
As for services provide by the student personnel 
services, the problems that foreign students encounter most 
often is with Food Services and Housing. One student from 
India commented, "Personnel in housing should be more 
polite to international students. They should try to 
understand foreign students' problems, instead of pressing 
their own point, they should try to adjust their rules to 
the benefit of the students." Another student from 
Thailand said, "I feel that the student housing of M.S.U. 
treats foreign students so unfair, just like second class 
citizen. American always get the room first and quicker 
but for foreign students, they always use the same old 
word, first come first serve." Another student from China 
responded, "M.S.U. did not respond to the housing problems 
we have. During the break, all the foreign students have 
to move out of their dorms." 
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Thus housing seemed to be a big problem for many 
foreign students that stay in the dormitory. The personnel 
that work in the housing office should be more sympathetic 
to foreign students, unlike American students, their home 
is too far away from school. And it is also important that 
every semester, housing office should reserve some rooms in 
the dormitory as well as the married student housing units 
for new foreign students, because when they first arrived 
in the U.S., it will be difficult for them to know how to 
look for an apartment off campus and to know people that 
are willing to help them. 
Another problem is regarding M. s. U. food services. 
One student from Malaysia commented, "The foods services 
are basically serving the same types of food over and over 
again. They need to change the f cod menus . 11 Another 
student from Japan commented, "Need variation in food 
service. I'm sick of eating the same food everyday." 
Morehead State University food services definitely have to 
do something about the food they are serving the students, 
for the sake of all students on campus. 
The Morehead community did an excellent job in 
responding to the needs of foreign students. The host 
family program, for many foreign students, is their only 
opportunity to observe the American life styles. The 
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foreign students are especially grateful to various 
churches in Morehead, who organize picnics and gatherings 
to get the foreign students involved with the community. 
They try to make the student feel at home among them. 
Morehead Women Club has also been actively involved in 
supporting the foreign students at M. s. u. , in terms of 
participating in the events organized by the Cosmopolitan 
Club as well as providing financial help to the 
Cosmopolitan Club which receives limited support from 
M.S.U. The Student Personnel Services at M.S.U. makes 
little effort to promote cultural awareness among American 
students. Programs organized by the Cosmopolitan Club are 
basically the foreign students effort to promote cultural 
awareness to American students and trying to get more 
American students to be involved with the Club. The 
researcher feels that the reason M.S.U. administrators pay 
little attention to the Cosmopolitan Club was because most 
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faculty and administrator at M.S.U. do not really place a 
high priority on promoting International Education. If the 
leaders do not emphasize the importance of international 
education, how can the students? Because of each emphasis, 
many foreign students came across American students that 
are totally insensitive towards other cultures and 
completely "ignorant" about other cultures or other 
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countries. 
However, one positive effort has been the 
establishment of the office of International Education, 
where M.S.U. will exchange scholars with institutions in 
various countries of the world. The president himself has 
shows tremendous interest in establishing sister 
institutions with other countries. A trip to the People's 
Republic of China by the president may result in more 
scholars and students from China coming to M.S.U. Similar 
efforts should have been carried out to encourage scholars 
and students from all over the world to come to M.S.U. Not 
only will these international scholars and students benefit 
from learning more about America, but the Morehead 
community, students, and faculty and staff will learn from 
the other cultures as well. 
Conclusions 
Based on the report, several conclusions are drawn: 
1. Foreign students enrollment at M.S.U. has 
declined steadily since 1983. From a peak of 144 
students in the Fall of 1983 to a low of 51 
students in the Fall of 1987. _As compared to 
foreign student enrollment at Kentucky regional 
universities between 1986/87 and 1987/88. Only 
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two colleges, Kentucky State University and 
M. S. U. experienced decline in foreign student 
enrollment. 
2. Most students enrolled at M.S.U. are from Asian 
countries. 
3. Out of the 65 foreign students enrolled at Spring 
1989, 35 of them are in the field of business and 
management. 
4. Recommendations by friends and families as well 
as the cost of studying at M. S. U. are the two 
most important factors why these foreign students 
have decided to pursue their education at M.S.U. 
5. Forty percent of the respondents go to a friend 
of the same country for help when they encounter 
problems. 
6. Some of the problems encountered by foreign 
students at M.S.U. are overcoming communications 
barrier, homesickness, cultural differences, 
prejudice and stereotyping of foreign students. 
7. In the area of student personnel services, areas 
that need improvement are housing, food services, 
the counseling center, and the foreign student 
office. 
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8. Seventy four percent of the foreign students 
surveyed said that they would recommend that 
M.s.u. recruit more foreign students. 
9. There is a need to establish more international 
programs to promote cultural awareness. 
Recommendations 
Based on the findings, the researcher would like to 
propose the following recommendations for those involved in 
program planning and for those in the student Personnel 
Services. These recommendations are based on the reported 
problems among students as well as on the students• 
apparent reluctance to utilize professional resources to 
seek help. 
1. Continue yearly evaluation of international students• 
needs in order to be cognizant of changes and trends. 
This process can be coordinated through the office of 
International Student Adviser. Since the international 
student adviser is the one that has the addresses and 
personal information on every foreign student on 
campus, he/she can easily contact these students and 
let them know that this evaluation is to help the 
foreign students in getting better services on campus. 
The foreign student adviser simply acts as a liaison 
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between the students and the various unit heads. The 
foreign student adviser is the person that pulls all 
voices together and passes information on to higher 
levels in the administration. 
2. Assist foreign students in organizing support groups 
aimed at resolving problems specific to their needs 
and providing social contacts; service providers 
could explore, for example, how African students 
differ from Asian students, how students from 
individual countries within the general geographical 
home regions differ, how the relative maturity and 
experience of graduate students differ from that of 
undergraduate students, and so on, so that particular 
approaches can be matched to specific needs; 
3. Increase publicity for university counseling services, 
because not many foreign students utilize the services 
provided by this office. Most foreign students either 
did not know about the availability of such services 
or maybe they have a wrong perception of what 
counseling is. An effort to enhance the utilization of 
counseling services is especially important. 
Information about the purposes, facilities, personnel, 
and the actual counseling process should be included 
as part of the orientation for all incoming students. 
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4. Most international students regard academic advising 
as a very important service. An international 
student's academic level must be determined by the 
academic advisor soon after the student's arrival. The 
adviser must make the decision regarding how the 
student's academic preparation meshes with the 
curriculum of the university. Another important 
dimension of an academic advisor's role is to 
recommend the course load that a student should 
undertake. English language proficiency is a vitally 
important variable to 
international students. 
consider when advising 
There are a number of 
professional qualities and areas of competence that 
must be emphasized for academic advisers. The first 
relates to adviser's knowledge of educational systems 
in other countries. It is very difficult to understand 
the academic direction a student might want to follow 
unless an advisor is familiar with that student's 
background. Integrating the educational experiences 
of international students in their own countries with 
the requirement and objectives of programs in which 
these students are enrolled in American institutions 
will assist the adviser in helping students adjust to 
a new academic systems and in planning appropriate 
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academic agendas. Assisting students to appreciate 
academic relevance is a second area where advisers can 
provide assistance. The application of learning is an 
extremely important matter of concern for 
international students. A student's primary interest 
in studying in the U.S. is often the acquisition of 
knowledge and skills that can be utilized in his or 
her country. Not all aspects of any academic program 
will meet the specific needs of a particular student's 
situation. However, an academic adviser's prudent 
guidance can be a vital variable in assisting students 
to better satisfy their academic needs. 
5. Intercultural exchange can be best accomplished 
through well-planned, systematic, and purposeful 
programming. M.S.U. faculty as well as administrators 
should serve as an example in promoting cultural 
awareness to the students and to explain the 
importance of working together with people of other 
races. 
6. The staff working in the housing office should be more 
sensitive to the needs of foreign students. The 
student housing office, should reserve a few 
temporary accommodating units for the newly arrived 
foreign students. The Housing. Office should also 
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provide accommodation to foreign students during all 
intersessions. This is because all foreign students 
do not have a home to go to during breaks. As for 
M.S.U. food services, they should try to serve more 
varieties of foods. Maybe by incorporating some of 
the international dishes that are also popular among 
Americans. Encouraging news is that M.S.U. is getting 
an outside food service contractor to serve the 
students. Professional caterers are noted for their 
wide variety of food ranging from typical American to 
Oriental and Mexican dishes. Hopefully, the foreign 
students will enjoy better food from these caterers. 
7. M.s.u. should put forth greater effort in recruiting 
foreign students since foreign students serve as a 
very valuable resources in promoting cultural 
awareness among students as well as in the Morehead 
community. Student enrollment is constantly changing, 
thus foreign student enrollment can serve as a hedge 
if there is a drop in local students. According to 
Harold Hodgkinson, author of All One System: 
Demographics of Education, Kindergarten through 
Graduate School, by the year 2000, America will be a 
nation in which.one of three people will be non-white. 
Thus it is important for M.S.U. to look ahead in terms 
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of recruitment. 
8. M.S.U. should offer courses such as Cross-cultural 
Communication, International Monetary Policy, 
International Trade, International Politics and United 
Nations, to better promote international education. 
These courses not only benefit the international 
students but also improve the knowledge of American 
students. If the American students can understand the 
world better, they will be more willing to get 
acquainted with the people from different cultures, 
thus increase interaction between students. As 
countries are becoming more interdependent on each 
other, learning each other cultures will benefit 
businesses, educational exchange, and political 
diplomacy. 
9. student Support Services should give more support to 
the Cosmopolitan Club which is the only service club 
available to foreign students. The Club is designed to 
organize international programs to promote more 
interaction between foreign students as well as 
Americans. The first thing student support services 
could do is to allocate some money annually to the 
Cosmopolitan Club so various activities can be carried 
out. Previously the foreign students have had to raise 
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their own funds in order to organize an activity. With 
help from student Support Services, the Club will be 
more efficient and it will make the foreign students' 
stay in the U.S. more enjoyable. 
10. Foreign students at M.S.U. can also serve as useful 
resources for the public school students learning 
about other countries and its people. These 
international students can visit various public 
schools to give presentations on various cultures, 
religions, values, and philosophies, thus promoting 
awareness, sensitivity, and understanding of different 
cultures of the world. 
.. 
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Appendix 
cover Letter and survey Instrument 
This questionnaire survey is conducted as part of a 
class project. I will appreciate very much if you would 
respond as soon as possible or not later than 20 February, 
1989. Instructions are on the questionnaire, but if you 
have any additional questions, please do not hesitate to 
contact me at 783-4959. 
All the information collected is strictly confidential 
and will not be made public on an individual basis. Please 
drop the completed survey form at Morehead State University 
Post Office UPO Box 372, MSU, Morehead, KY 40351. 
Thank you for your time and support. 
sincerely Yours, 
·Belinda Ong 
... 
·, 
SURVEY OF FOREIGN STUDENTS 
1. Name: _______ _ 
2. Sex: Male __ _ Female 
---
3. Country of Origin: ________ _ 
4. Age: __ _ 
5. Cl ass: Freshman Sophomore Junior Senior Graduate 
(Circle One) 
6. Marital Status: Single __ _ Married __ _ 
7. Major Program: 
8. How long have you been in the United States? ___ _ 
9. How long have you been at Morehead State? ____ _ 
10. List the 3 major factors that led you to choose Morehead States 
University as a place of studies. Please put them in rank 
order. 
A. 
B. 
C. 
11. Who do you approach first when you have a personal problem? 
Please circle one only). 
A. A friend of your country 
B. Family 
C. A foreign student of other country 
D. Faculty/Staff 
E. Foreign Student Advisor 
F. If other than the one listed above. 
Please specify _____________ _ 
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12. The following are some typical problems foreign students may 
encounter. Circle the ones listed below that you have 
personally encountered at M.S.U. For each problem circled rate 
Morehead State University's response to it. 
A. Communication 
B. Kinds of Food served in cafeterias 
C. Becoming part of the community 
D. Being accepted by fellow American students 
E. Challenge of academic performance 
F. Homesick 
G. Prejudice 
H. Overcoming cultural differences 
I. Stereotyping of foreign students 
J. Student Personnel Services (e.g. admissions, housing) 
Morehead State University's Response 
Excellent - E 
Good - G 
Fair - F 
Poor - P 
A. Overcoming communication barrier 
B. M.S.U. Food Services 
C. Helping to become accepted by the 
community 
D. Helping American students to accept 
foreign students 
E. Quality of instruction 
a. in your department 
b. Overall (M.S.U.) 
F. Helping you to overcome 
homesickness 
G. Helping to solve the problem of 
prejudice 
H. Promoting awareness of other 
cultures 
I. Solving the problem of stereotyping 
foreign students 
( Please check one) 
E G F P 
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J. Providing Student Personnel Services 
a. Housing 
b. Admissions 
c. Foreign Student Office 
d. Business Services 
e. Counseling Center 
f. Recreational Activities 
g. Overall 
13. For each problem area which you have indicated M.S.U. did not 
response adequately (Question 12), what change would you 
recommend? Please be brief. 
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14. How do you feel the Morehead Community responds to the needs of 
foreign student? (e.g. churches, social organizations) 
Excellent Good 
Comment, be specific 
Fair Poor 
15. Would you recommend that M.S.U. recruit more foreign students. 
Yes __ _ No __ _ 
If yes why, if no why not? 
16. Would you recommend M.S.U. to your friends? 
Yes ___ No __ _ 
If yes why, if no why not? 
17. Do you think the.Cosmopolitan Club is helpful to the foreign 
students? If yes, how. If no, what could be done to help 
foreign students? 
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18. Do you think that the International Students should have a 
representative on the Student Government Association? 
Yes __ _ No __ _ 
If yes why, if no why not? 
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19. If you go back to your country one day, what is the first thing 
you will say about the United States of America. 
20. Additional comment you may wish to make. 
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